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Question 

 

What happens when students engage in self-reflection? 

 

School and Teaching Context 

 

I teach in a neighborhood school located within the Chicago Public School District. My school, 

located on the North side of the city has a population of 418 students prekindergarten to eighth 

grade. My school serves as the local neighborhood school, but also accepts students from outside 

our attendance boundaries on a lottery basis as enrollment permits. The school is Healthy School 

Certified and Creative School Certified. Students attend one gym class and one arts program 

(dance, visual arts, or music) daily. In 2013 students’ composite ISAT score was 69.6% and my 

school ranked in the 97
th

 percentile for NWEA Reading Growth and the 85
th

 percentile for 

NWEA Math Growth. My school is currently rated a Level 1. The school is over 100 years old 

and built entirely of brick with high ceilings and molding on the ceiling and stairwells.. On the 

east side of the building there is a playground and a garden in which we grow vegetables and 

herbs for our school and the community. On the west side there is an astroturf field and a 

learning garden with various flora and fauna and our school’s compost bins.  

 

The population and the culture of the school has shifted over the last five years due to 

administrative changes. Five years ago my school was slated to close for low enrollment and the 

community appealed to the Board of Education to keep it open on the promise that the Local 

School Council would hire a new principal. Since our new administration took over enrollment 

has increased with an over 500-person wait list for Kindergarten. Additionally, the new 

administration created ties with local businesses, shops and community partners. The school 

population continues to gentrify with grades K-4 predominately white and grades 5-8 

representing a more diverse population.  

 

Parental involvement has also increased significantly due to the administration change with 

parents actively supporting the school through our Parent Teacher Association and on the Local 

School Council. Parents and families socialize in school and out of school and schedule frequent 

play dates for children. Our parents fundraise extensively over the year to raise money for 

projects ranging from iPad carts, to a new field, to sound equipment for drama productions. 

Parents also volunteer consistently in our school; our library being completely parent run.  

 

The majority population of my school is white at 54.8%. The remaining student populations 

identify at 26.3% Hispanic, 8.9% Black, 6.2% Other, and 3.8% Asian. 28.5% are eligible for free 

and reduced lunch. 4.3% of students are English language learners and 12.2% are classified as 

diverse learners. My school operates under an inclusion model so students with IEPs receive a 

majority of their services within the general education classroom. Instead of being pulled out, the 

special education teacher and general classroom teacher co-teach so students are in the least 

restrictive environment. 



 

This is my fourth year teaching at my school and third year teaching second grade. My 

classroom has 25 unique, curious, and thoughtful students. I have 4 students with Individualized 

Education Plans (IEPs) who receive services from a special education teacher daily. One student 

has a one-on-one aid to help him remain on task and to provide consistent movement breaks. 

One student also receives support from the social worker and two receive support from the 

speech therapist. Two use a rocking chair for consistent movement during instruction. 

 

I teach all core subjects and do a majority of my planning with the other second grade teacher 

and the special education teacher. Students also code for 30 minutes a week and I have an iPad 

cart and SMART Board in my classroom to enhance technology in the classroom.  My fellow 

teachers and I create our own reading assessments to now mirror what students might see on the 

PARCC and follow our school’s writing framework, using the school-wide writing rubric to 

assess students. Writing grades are not given, instead our school uses standards based grading. 

Math is taught from a curriculum that we modify as needed. Our school science teacher helped 

all teachers align curriculum to the Next Generation Science Standards this summer so teachers 

use this framework to plan instruction. The social studies curriculum was developed in 

collaboration with teachers and parents who have higher degrees in social sciences.  

 

I strive to make my classroom as student run and collaborative as possible. Students work 

together at tables and share all supplies. Students may work wherever they want in the room, 

using clipboards or pillows. Students and I develop classroom expectations together, as well as 

expectations for individual assignments, so they know and have a greater understanding about 

what they need to do to be successful. Students work in groups or partnerships several times a 

day. They use talk moves and silent signals throughout the day to help facilitate conversations 

and explain their thinking. I try to never give students answers and let students struggle a bit to 

help them develop perseverance and grit. Then I use questioning to help students work out an 

answer or sort out their thinking so they develop their own ideas and understandings. I want my 

students to feel confident that they can figure things out and problem-solve, while also learning 

that sometimes you have to think for a bit to really understand a concept and that answers don’t 

always come easily. 

 

 

Literature Review 

 

A key component of a teacher’s development is self-reflection.  Teachers are expected to and 

should reflect on what went well during a lesson, what we think we can change, and how we can 

change it. Self-reflection, particularly when it is paired with feedback and goal setting is 

powerful. In his inaugural lecture at the University of Auckland, Hattie (1999) argues feedback 

and goal setting are some of the most powerful factors in achievement. It would make sense then 

that students would benefit from these experiences as well. 

 

Last year, in an attempt to help my students improve their discussion during book clubs, I 

videotaped their conversations and students watched them afterwards.  They observed not only 

their book club’s discussion but also every other group’s discussion. As students watched, they 

shared what beneficial practices they saw other students do during discussions. They also stated 



what they wanted to do better and how they thought their group could improve. After, when 

students tried discussion again, I saw more students engaged in discussions.  Vizayak (1995) 

states “young children can reflect upon and evaluate their own learning,” (p. 362) and I saw that 

happen firsthand during this experience.  

 

This exercise made me wonder how self-reflection would affect students in multiple facets of 

classroom life and if there was a way for me to study it more closely.  Around this time my 

principal emailed out a link to a post on Grant Wiggin’s blog (2012) citing some of John Hattie’s 

work. Grant says in his blog, “Thanks to [Hattie] we can gauge not only the relative effectiveness 

of almost every educational intervention under the sun but we can compare these interventions 

on an absolute scale of effect size.” Essentially, Hattie’s work shows which “things” in education 

produce a significant gain in student achievement. Student self-reflection/self-grading was at the 

top of the list meaning, according to his meta-analysis, it had the greatest effect in enhancing 

student learning. 

 

This brought me back to my classroom; how can I ensure I am incorporating this idea of self-

reflection? What happens in my classroom when I implement it? While John Hattie says it has 

the greatest effect, what does that actually mean and what does that look like? 

 

I conducted a research review to determine what student reflection might look like in a primary 

classroom and how I can implement it. Vizyak (1995) states it is vital to give “opportunities for 

students to participate in their assessment and to reflect on their learning,” (p. 362) so I knew I 

wanted students to reflect on their assessments and learning over a time period. Vizyak also 

suggests that I need to provide a structure and “the language for self-reflection (p.363)” and 

essentially teach students how to reflect just like I would teach them how to add. She suggests 

having students write or discuss something they have learned to show growth, something that 

took time to show effort, and something that was challenging to show risk taking (p. 363). 

 

Another researcher, Jabr (2014), suggested that students should engage in reflection on their 

process of learning and their overall performance and progress. She states that her students say 

reflection has “helped them become more aware of their strengths and weakness,” (p. 28). In her 

paper she suggests students should use reflection as a before and after tool. Therefore, students 

reflect on what must be done or accomplished before they start a task, the class discusses this, 

students complete the task, and then they reflect again. I think this could be beneficial for my 

students because it will make students accountable for their own learning from the start of the 

task. Just like Vizyak (1995), Jabr (2014) offers questions for students to answer to help them 

reflect such as, “Are you surprised by your grade? Why or Why Not? And “Have you avoided 

repeated mistakes?” (p. 30). This affirms that I should scaffold student reflection using 

questioning. 

 

A large amount of research pointed to the importance of written feedback in student learning and 

that good feedback practices facilitates the development of self-reflection in learning because it 

shows students what they might build on. Ion and Stingui (2014) state that written reflection and 

written feedback are more powerful because students and teachers can refer to it later (p. 245). 

This makes me consider how I might have student review reflections they have written 

previously to help them improve upon a task in the future. For example, if I have them review 



their reflection of the chapter 3 math assessments, will it help them do better on the chapter 4 

math assessment? Additionally, in a presentation given at the University of Auckland, Hattie 

(2012) suggests “the most powerful feedback is provided from the student to the teacher” (p. 10). 

Therefore, I can view students’ reflections as not only a learning tool for them but as a learning 

tool for me. Their reflections can provide feedback to me about what they are struggling with 

and what goals they want to meet. I can analyze their reflections and use them to strengthen my 

instruction and improve my practice. 

 

When scanning the Internet for information about student self-reflection, I found thousands of 

ideas, articles, and blogs. Assessment for Learning, a professional learning website managed by 

Education Services Australia, lists several strategies to enhance student self-reflection such as 

using rubrics and setting learning targets. It states that rubrics are a valuable tool for self-

reflection “because [they] not only list the success criteria but also provide descriptions of level 

of performance [so] students are able to monitor and evaluate their progress during an 

assessment task or activity.” My students already use rubrics during writing to but I wonder how 

I can make this more structured so students actively reflect on their own progress with the 

rubrics.  This website also stressed learning target, or goal setting, similarly to what Hattie 

(1999) suggested. It states, “Ideally, students will increasingly assume responsibility for the 

setting of their learning targets and also for the monitoring or tracking of those targets.” 

Therefore, I need to think about how goal setting factors into students’ reflections and how I can 

help students track the steps they need to take or have taken to reach their goals. 

 

Based on research and my personal experience, by having students self-reflect, I hope they learn 

to think metacognitively about their work and themselves as well as learn to analyze situations to 

think about what went well and how they can be improved in the future.   

 

Summary of Data Collection Methods 

 

Teacher Journal 

I used my teacher journal to document observations I had during the day. I took particular note of 

observations I made regarding student reflection, such as conversations we had when completing 

reflection activities or student behavior. I also used the teacher journal to analyze my anecdotal 

observations of student conversations and behavior as well as to analyze other data collection 

methods. In the journal I discussed emerging questions and what I wanted to try next in my 

research. 

 

Independent Reading Reflection Sheets 

The independent reading reflection sheet lists 7 behaviors students should exhibit during 

independent reading time. Students and I outlined these 7 behaviors at the beginning of the year 

when we created classroom norms and students learned and practiced them. At the end of every 

independent reading time students evaluate the degree to which they met each expectations; 

strongly agree, agree, somewhat agree, disagree, strongly disagree. I also keep my own sheet to 

track if students meet expectations during independent reading time. 

 

The independent reading reflection sheets were updated in cycle two of my research since 

students began developing their own goals. Now students must state if they did or didn’t meet 



their goal. Then there is space for them to write why they did or didn’t meet their goal. I also left 

lines for them to write notes to me since many began writing notes to me on the back of the 

previous reflection sheets. 

 

Assessment Reflection Sheets 

After every math and reading assessment students had the opportunity to review their test and 

make corrections. They then completed an assessment reflection sheet with three written 

response questions asking: What was something you did well on this test? What was hard for you 

on this test? What is your goal for next time? 

 

During the second cycle of my research students completed an assessment reflection sheet 

directly following the assessment as well so they could reflect before I gave any feedback. This 

reflection included three written response questions asking: What was something you think you 

did well on this test? What was hard for you on this test? How do you think you did on this test? 

 

Northwestern Educational Assessment Measures of Academic Progress Test Results 

The Northwestern Educational Assessment (NWEA) Measures of Academic Progress (MAP) 

test is given three times; beginning of the year, middle of the year, and end of the year. This is an 

adaptive assessment, difficulty changing based on student responses. It is administered on iPads 

in the classroom. There is no time limit for this assessment. 

 

Mondo Assessment Results 

The Mondo Assessment is teacher-administered assessment that measures students’ reading level 

using the Fountas and Pinnell system. Students read a passage of text as the teacher marks errors 

they make. After reading the passage, students answer comprehension questions asked by the 

teacher to gauge their understanding of the text. This assessment is used multiple times a year to 

assess students.  

 

Independent Reading Student Goal Setting Sheets 

I created these templates to facilitate student goal setting. This is part of the second cycle of 

research. Prior to working on this, students and I discussed what it means if something is an 

actionable goal. We gave examples of good goals and bad goals. Students then answered three 

questions to reach their independent reading goal (this was outlined just like the assessment 

reflection sheet to have continuity): What is something you do well during independent reading? 

What is something that is difficult for you during independent reading? What is your 

independent reading goal? The special education teacher I co-teach with, Ms. B, and I, 

conferenced with each student to ensure they goal was actionable. Then students wrote their goal 

on a notecard to keep on their pencil tray so they can review it everyday before independent 

reading. 

 

Data and Interpretation  

 

The first piece of data I analyzed was the independent reading reflection sheets. This came after 

students and I created the reflection sheet together, and I gave taught several lessons about 

reflection, what it is, how you do it, and why it is important. I began using the independent 

reading reflection sheet at the end of October. After several weeks of using the independent 



reading reflection sheet I listed three observations in my teacher journal on November 24, 2014:  

 

1. My students seem pretty accurate in their reflection. A majority gives similar scores to 

what I would give. 

2. There are several students who have very little self-perception of themselves and always 

rank themselves the highest marks for independent reading, when in fact they were not 

reading nor following expectations. On the flipside my highest achieving students seems 

to be the most critical of themselves. 

3. On the math assessment students were able to accurately identify which problems were 

hardest for them. However, they had a more difficult time setting an attainable goal from 

which they could improve. 

 

From there I selected 6 students to analyze more closely. I chose Michael, Megan, Paul, Mara, 

Liam, and Lisa. In my teacher journal on December 8, 2014 I outlined the reasons for each, 

looking to ensure I chose a range of gender, academic performance, classroom behavior, and 

personality type. I wrote my reasons as listed below: 

 

Michael: I chose Michael because he often has a difficult time self-reflecting in class in relation 

to behavioral incidents. For example, I have seen him running down the hallway, instead of 

walking and then I asked him about it he had difficulty saying he was running, instead wanting to 

continually say his friend was running. I am interested to see what happens with some practice 

reflecting. Michael works within the average to high average range. 

 

Megan: I chose Megan because she is a high achieving student. She can be anxious at times if 

she doesn’t know what to do or can’t figure things out right away. I noticed in the initial 

independent reading reflections that Megan was always nervous about what to put on her 

reflection sheet. For example, one of the statements on the sheet says, “stays in reading spot the 

whole time.” Megan asked if it counted as not staying in her seat when she got a tissue. I, of 

course, said it did not count and that she should feel welcome to get a tissue if she needs one. I 

am interested to see what her reflection journey is. 

 

Paul: I chose Paul because I find him very interesting. He is very gifted at math but struggles a 

lot with reading, reading almost a year below grade level. I have met with his parents but they 

presented a mild reaction, his mom more concerned than his dad. What I am most worried about 

is that I have heard Paul say similar things that his dad has said such as, “Reading will be 

obsolete.” Paul needs frequent reminders to read just-right books, participate in literacy 

activities, etc. I am hoping that reflection and goal setting will help him with this. 

 

Mara: I chose Mara because she is a hardworking student who receives support for special needs 

and is a second language learner. In my initial observations Mara seems to be able to determine 

things that she does well and things that are difficult for her. I am interested to work with her to 

see how I can help her set goals and reach a wide range of abilities throughout the research. I am 

also interested to see how reflection looks for students of various abilities and what it does for 

her. 

 

Liam: I chose Liam because he represents an average student (within the range of my class but 



above average on other scales) and he has been willing to work with me overall in reflecting on 

what he needs to work on academically and with behavior.  He has a lot of potential and I think 

could benefit from personal goal setting. I also think he will work to follow through with the 

goals and I am interested to see how that goes. 

 

Lisa: I chose Lisa because she has a lot of interesting things to say. Lisa, like Megan, is working 

above grade level. She is an avid reader but speaks her mind. I think her ideas and opinions will 

provide interesting insight into how young child think and grow through the reflection process. 

 

Once I had chosen my 6 students I began looking closer at each students’ independent reading 

reflection sheets. I noticed most students were quite accurate (meaning their answered matched 

mine). Mara, Megan, and Liam almost perfectly matched my ratings each time. I noted the 

following discrepancies in my teacher journal on January 9, 2015: 

 

Michael’s usually gives himself a higher rating than I gave him. This is something that might be 

worth investigating further. 

 

Lisa’s discrepancies at times are because she is quite honest and perhaps does something that I 

don’t see. For example, once she circled completely disagree on “read just-right books” because 

she wrote, “I took a break from my chapter books today.” I found that she wrote notes 

explaining her answers over 50% of the time. 

 

Paul also wrote me notes but his generally asked for me to not pull him for intervention 

anymore. He requested to read less. 

 

Paul’s responses are interesting to me because he is clearly expressing his dislike for the 

additional reading support he receives weekly. Since students at my school have both an hour of 

arts and a half hour of gym everyday, students can be pulled during gym time for intervention. 

Paul is pulled once a week for intervention with me and also pulled from 2-2:45 everyday with 6 

other students from my class, some with Individualized Education Plans and some without, who 

need additional support. Ms. B uses the Wilson’s Reading Intervention System with students. 

Paul frequently says, “Ohhhhhhh,” and “Do I have to go?” when Ms. B comes to get students. 

He wrote some notes on his independent reading reflection sheet requesting to miss music or art 

instead.  

 

The problem is Paul is reading almost a full year below grade level according to the Mondo 

Reading assessment. I wondered if this reflection would make Paul more self-conscious of his 

reading struggles. Or if he is already aware, which I think he is, then will reflection help him set 

actionable goals to make him in control of his learning and help him improve? 

 

 

 

 

 

 

 



Mondo Reading Levels 

 

 BOY Reading Level MOY Reading Level EOY Reading Level 

Expected 

Level 

J L M 

Michael M N P 

Megan P Q R 

Paul G I L 

Mara A C H 

Liam  M N P 

Lisa P Q S 

 

 

Mara is also below grade level and receives additional reading support as mandated by her 

Individualized Education plan. Mara does not get upset about missing gym or end of the day 

activities in my classroom.  

 

The Mondo data shows all students grew in their reading levels, however, it cannot necessarily 

be attributed to reading reflection. Mara and Paul both made significant growth, gaining more 

levels overall than the other students. However, at their particular reading level, they should 

move up levels quicker so I was pleased to see this progress.   

 

When looking at my overall classroom Mondo data I began the year with 17 students at or above 

level and 8 below levels. AT the end of the year 18 were at or above level and 7 students were 

below, Paul and Mara included. The student who moved from below to at level got glasses. 

However, when I broke data down further I noticed that the 7 students who scored in the lower 

level made significant growth. 

 

Below Level Students’ Reading Growth 

 

Student BOY Reading Level EOY Reading Level # of Levels Grown 

Average 2
nd

 grader J M 4 levels 

Jack AA H 9 levels 

Calvin B K 9 levels 

Mara A H 8 levels 

Paul F L 6 levels 

Hugh F L 6 levels 

Claire AA H 9 levels 

Leslie  D K 7 levels 

 

This data told me that my lowest readers made significant improvement. Upon looking at these 

students’ goals, I noticed that all of them were related to academic behaviors, such as staying in 

the same spot while reading, reading the whole time, or using strategies to solve words. These 

are behaviors that are difficult for some of them but imperative that they master in order to 

improve their reading ability. 

 



The NWEA data for the 6 students also did not show any significant gains or losses, more than 

10 percentile points. NWEA scores are reported in a scale called RITs and percentiles are given, 

corresponding to the RIT. The NWEA is a nationally normed assessment. Below are the focus 

students’ Reading RIT scores. 

 

 BOY RIT and Percentile 

Ranking  

EOY RIT and Percentile 

Ranking 

Michael 182, 65
th

 %tile 198, 71
st 

%tile  

Megan 210, 99
th

 %tile 211, 92
nd

 %tile 

Paul 161, 20
th

 %tile 183, 33
rd

 %tile 

Mara 149, 4
th

 %tile 165, 5
th

 %tile 

Liam 185, 72
nd

 %tile 199, 74
th

 %tile 

Lisa 206, 97
th

 %tile 221, 98
th

 %tile 

 

This data tells me a majority of my students increased their score from the beginning of the year 

to the end of the year. However, that ability to reflect may not have a correlation to academic 

progress since Michael and Paul, who have trouble reflecting as evidenced in other data pieces, 

both improved their score. Megan’s score, on the other hand, increased only slightly from the 

beginning of the year to the end of the year. Megan consistently checks in with me to make sure 

she does the right thing, double-checks work and corrects it when I ask. Therefore, I do not think 

there is any evidence in this case to say reflection leads to increased academic success as 

measured by this test. This does not mean academic success due to reflection is not seen in other 

ways. 

 

I also studied the data from assessment reflection sheets from late November and December. 

Similarly to the independent reading reflection sheets, students typically could identify what was 

hard and easy for them. However, most had trouble being specific in what was actually hard. For 

example, a student might say “Number 6” but was unable to identify that this was a word 

problem. All students worked to correct their test, which tells me they are responding to my 

feedback.  

 

I noticed all students stated broad goals. Five out of my 6 sample students said their goals were 

“to get everything right” or “to get more points.” However, when I asked them what they would 

do to reach this goal, they were unable to list any future steps.  

 
The second time students completed assessment reflections for math and reading in January I did 

more coaching ahead of time about examples for each of the three questions. Students also 

shared several examples. I hoped this would lead to more specific answers rather than “nothing 

was hard” or “I want to get everything right.” This led to some improvements in goal setting. 

 

Lisa was able to identify a math procedure she did well, the standard algorithm. She also set a 

thoughtful goal, “Make it easier for Ms. Nilson to understand.” This tells me Lisa understands 

my feedback and how she needs to change her work based on it. Liam’s goal, focusing, related to 

what was hard for him, focusing. This tells me he noticed that goals should derive from 

something that is hard for you. Both Paul and Michael had goals unrelated to the assessment and 

that are not actionable.  



 

Looking across the class, in addition to my focus students, it seems like while students can 

identify what is hard or easy for them, they have trouble making actionable goals. I started to 

wonder, what happens when students make actionable goals? Or what happens when students 

have to say how they will meet that goal? 

 

I also noticed that some students had similar goals for every assessment. This made me wonder, 

what happens when students reflect prior to getting my feedback?  

 

I also wondered how I could help Michael and Paul become more reflective since they were the 

only two who seemed to say nothing was hard for them on assessments or had large 

discrepancies between how they stated they did versus what I said on their independent reading 

reflection sheets. 

 

To investigate my first emerging question, and start my second research cycle, I created the 

independent reading student goal setting sheet. After teaching another lesson on actionable goals, 

I noticed many students were able to identify specific things to work on. Many pulled language 

from the 7 independent reading expectations. For example, “my goal is stay in my seat during 

independent reading.” 

 

After the lesson I made some notes in my teacher journal on January 16, 2015: 

 

“Michael really struggled to say something that was hard for him and create a goal. I really had 

to lead him to a goal saying I noticed that he walks around a lot during independent reading 

time.  He looked almost confused. I am wondering if I want to try and video tape his actions 

because he really doesn’t think something happened. He kept suggesting goals like, “Be a better 

read,” or “read at a level z.” However, when I asked him how he was going to get there he was 

unable to name anything. Eventually, after some talking, we landed on “stay in the same spot.” 

 

This tells me even with lessons on actionable goals, if a student cannot reflect on what is 

challenging for them then most likely they cannot make an actionable goal. With Michael I may 

need to stick with reflecting about what he does well and what he needs to improve on before we 

can move to goal setting. This shows that every aspect of learning can and should be 

differentiated to the needs to students. 

 

“There was another instance when Ella came up to me half way through independent reading to 

ask if she could read in the tent (a desired location). I told her it was occupied and asked her 

what her reading goal was. She looked at me and said, “Stay in the same spot.” As she said the 

words there was recognition that she had just tried to move which was in direct violation of 

meeting her goal. I didn’t need to say anything else. It was like magic.” 

 

This tells me that young children, like many adults, may need reminders about their goals if they 

are to complete it. Even though Ella looked at her goal 15 minutes prior to this exchange, she 

still wasn’t thinking about it. This also tells me some goals may take several weeks to change 

from a goal to a habit or behavior.  

 



“Today, when students were reflecting on independent reading time I asked them to think about 

their goal and if they think they met it. Paul yelled out, “You have to tell me.” 

 

This was really interesting to me because it showed that Paul hasn’t internalized his goal nor 

taken responsibility for it, even though he made it himself.  

 

However, as students created their own independent reading goals more often over the next 

couple of months, I saw a change in what they produced. Not only were students able to 

complete the goal-setting sheet more independently, but their goals were also more actionable. 

Many began using phrases they heard me use or noticed that if they improved a certain behavior, 

like not talking to friends, they could get more work done. 

 

Paul improved markedly in his goal setting in the two-month period. When asked in the middle 

of March to set a goal he said he wanted to move up a reading level as his goal but added he 

could do this by “using strategies.’ This is a change from before when he and I had to have a 

long conversation about how he could improve his reading. Mara came up with hers 

independently too. She said her goal is to “whisper read.” Many students also listed academic 

behaviors such as sitting in a spot away from distractions or reading the whole time. 

 

With the new goal setting procedure, I updated the reading reflection sheet. I found a majority of 

students were able to state if they did or did not meet their independent reading goal and why 

they did or didn’t meet their goal.  

 

Only one student, Paul, asked me to tell him if he met his goal or not. The rest completed the 

sheet independently showing me that they had taken responsibility for their goal. For Paul, it 

shows me that even though he was able to create his goal himself, he maybe did it based on 

phrases I had used with him before and/or he still did not internalize and feel autonomy over his 

own reading. By the end of the year Paul was beginning to be more honest with his actions and 

what he needed to do to reach his goals. I recorded the following in my teacher journal on May 

20, 2015. 

 

“During guided reading today, Paul was very forthcoming with which words were difficult and 

what strategies he used to solve them. Previously Paul wouldn’t say any words were difficult, let 

alone share this with the group. This was a big step for him because a goal he often suggested 

was to improve his reading by using strategies to solve words.” 

 

To answer my second emerging question about reflection on assessment prior to feedback, I 

updated the assessment reflection sheet.  In looking across the class, a majority of students were 

able to list either a question or skill that they thought they did well, as well as a question or skill 

they thought was challenging. It seemed like doing the reflection immediately following the 

assessment seemed to prompt more specific answers because the students had just actively 

engaged in finding the answers and using anchor charts in the classroom to aide them. For 

example, Liam identified “telling time” as something that was hard for him and Lisa said, 

“explaining her thinking was difficult.” These were much more specific answers about concrete 

math skills and deeper reflections than just “number 5 was hard.” 

 



Overall, most students said they thought they did “good” on the assessments. Students haven’t 

learned percentages or fractions yet so I think looking for specifics is not quite developmentally 

appropriate and instead descriptors such as “good,” “pretty well,” or “okay” are more 

appropriate. 

 

I found this type of reflection more helpful for students than completing the reflection after 

reviewing my feedback because it put the focus on their thoughts and their own ideas. Later 

when students reviewed my feedback, many were able to quickly identify what they did wrong 

and fix their mistakes. Previously, students had often been uncertain about what they needed to 

do to improve their work. 

 

I never found the right answer to my third emerging question, to help Paul and Michael reflect. 

While they did seem to more easily determine a goal, I think this may be a reaction to repeatedly 

hearing me talk through things with them. They seemed to just be using my phrases now, which 

is fine, but I want to make sure they can really understand what they need to do to improve. This 

is something I still want to learn more about and I think will change with every student. 

 

Conclusion 

 

I started my research wondering what happens when students engage in self-reflection. I didn’t 

know how well or not well students couldn’t do it, nor how it would affect behavior or 

academics. What I found was that students can identify their strengths and weaknesses to set 

goals for improvement. When analyzing independent reading reflections and test reflections, it 

was clear students knew what they did well and what was challenging. In fact, they were able to 

reflect on both their academics and academic behaviors showing they understood there is a 

connection between academics and academic behaviors. 

 

I found that, with some instruction students are capable of setting their own actionable goals. 

Additionally, when students set their own goals they are more likely to internalize and act on 

them.  This became increasingly evident as students justified why they did or did not meet their 

goal. I also found consistently monitoring the goal is a crucial factor students’ success in meeting 

the goal. This was clear in my research with independent reading goals. 

 

Looking more closely at my anecdotal data, specifically the types of goal students chose for 

themselves, I found that students, especially those that were lower performing, really needed to 

work on academic behaviors and some of the executive functioning skills. Many set goals or 

cited weaknesses in academic behaviors such as focusing, double checking their work, or 

focusing on the task.  

 

When looking at assessment reflections, I found students were more reflective if I did not 

provide them feedback. They were more likely to explain why a task or question was difficult, 

rather than just saying, “number 5 was hard.” This showed they had a clearer understanding of 

not only what the assessment was asking them to do and the skills needed to do it, but also their 

ability and confidence in applying those skills. 

 

Policy Recommendations 



 

Based on my research I created three policy recommendations. 

 

1. My school administrators will develop policy that encourages teachers to provide time for 

students to redo assessments, pairing it with a reflection sheet so students gain 

understandings about why they missed certain problems and how they can do better in the 

future. 

2. All teachers at my school will set a semester wide goal with students and families to help 

students learn what they need to do to be successful and the steps they need to take to get 

there. 

3. I will share the benefits of independent reading goals with first-third grade teachers in 

grade band meetings, and then they will create independent reading goals with their 

students. 


